

[image: \\ad.apb.org.uk\roaming-oh$\UserData\Staff\Kevin.Grant\Desktop\oakhill-school-logo-CMYK.jpg]

[image: \\ad.apb.org.uk\roaming-oh$\UserData\Staff\Kevin.Grant\Desktop\oakhill-school-logo-CMYK.jpg]

Relationships, Emotional Regulation & Behaviour Policy 












Date of review: October 2024
Next Review: October 2025

[bookmark: _GoBack]Ratified By Trustees On: December 2024





Contents


1.  Introduction & Objectives								 3
2.  General Principles of the Behaviour Policy						 3
3.  Scope of the Behaviour Policy							 3
4.  Promoting Emotional Regulation and Behaviour for Learning			 4
5.  Responding to Emotional Dysregulation and Challenging Behaviour		 6
6.  Restorative Conversations								 8
7.  Persistent or Extreme Emotional Dysregulation & Behaviours			10
8.  Off Site Behaviours									11
9.  Exclusions										11
10. Other relevant policies and Documents						13




OAK HILL SCHOOL MISSION STATEMENT

Oak Hill School is a welcoming and supportive environment where children can thrive socially, creatively, and academically. Our commitment to understanding each student's unique needs drives us to provide personalised pastoral support and effective behaviour guidance, ensuring high-quality learning experiences. Collaborating closely with our partners, we deliver a diverse and engaging curriculum that caters to the individual needs of our learners. Our guiding values: Friendship, Equality, Respect, Resilience and Excellence—shape the foundation of our school ethos. Recognizing that some of our students have faced challenging experiences, both at school and at home, we aspire to make Oak Hill School a place where they can rediscover the joy of learning. Through our school motto: Enjoy, Aspire and Achieve; our goal is to inspire them to dream big, fostering aspirations to become the individuals they envision, ultimately evolving into the best versions of themselves. The dedicated staff at Oak School provide unwavering support, guiding them towards the realisation of their ambitions.











1. Introduction & Objectives

We recognise that behaviour is a key form of communication and that emotions drive behaviour. We therefore view challenging behaviour as a sign of potential unmet needs. We respond to this behaviour by helping students to make sense of what they are experiencing and what they need, to emotionally regulate 


Developing strong relationships with students is essential for emotional regulation as it allows them to feel safe and secure in the environment, knowing there are adults who can share the emotional burden with them and offer empathy, acceptance and guidance.  

The maintenance of high standards of support for emotional regulation and therefore behaviour is an essential requisite of an effective SEMH school, where students can thrive and achieve their potential. We strive to teach students a range of strategies they can use to recognise and regulate their emotions and behaviour, enabling them to contribute positively to society beyond school.

As a school we believe that teaching and learning will not be effective unless there is an environment that is calm, happy and safe and there is a strong culture of trust. Our policy focuses on the development of positive relationships, emotional regulation opportunities increasing the likelihood of behaviour which supports learning. We promote and celebrate effort, progress and achievement. 

Elements related to how this policy is applied in practice were co-produced with the staff team in Oak Hill. 

2. General Principles of the Behaviour Policy

· All students have the right to feel safe and secure while at school and experience a learning environment. 
· All members of the school community should aim to treat each other with courtesy, respect and dignity. 
· Every attempt will be made to promote self-esteem, emotional regulation regard for others and positive relationships based on mutual respect.
· Staff will focus on supporting students to develop the skills to demonstrate high standards of engagement and enjoyment in lessons and during less structured times, through collaboration with others.
· Positive recognition and encouragement will be given to students who give of their best or show significant improvement.
· Regular monitoring should take place to ensure fairness for all.
· The social, emotional and behavioural difficulties faced by our students are acknowledged and, help and support is given to them. to enable them, over time, to appropriately regulate their emotions and therefore behaviour. 
· Students are expected to recognise their responsibility for the good reputation of the school in the area around the school, on the way to and from school and, when taking part in school activities off site.


3. Scope of the Behaviour Policy.

The School’s responsibilities are to:-

· Ensure that all staff model positive relationships, emotional regulation and behaviour.
· Value the contribution of all pupils.
· Promote positive behaviour through active development of students’ social, moral, spiritual, emotional skills and celebrate students’ effort, progress and achievements.
· SLT to establish whole school systems and processes informed by psychological theory and research, e.g. attachment and trauma informed approaches. 
· Staff to engage and adapt approaches in line with guidance and training from external professionals, e.g. Educational Psychologists, CAMHS, SALT, OT.
· Communicate and implement  approaches and procedures to ensure positive behaviour, respect and discipline
· Encourage all students to take share responsibility for their own learning
· Work closely with parents in matters of emotional regulation and behaviour management.
· Apply strategies fairly and consistently taking into account of SEN, disability and the needs of vulnerable children and offer support as appropriate.
· Strategies should be determined with the aim of building, maintaining and where necessary repairing relationships and teaching students the skills to regulate their emotions and behaviour.

Students’ responsibilities are to:

· Behave in a way that does not endanger themselves or others.
· Value school staff, school visitors, fellow students, school property and the school environment.
· Follow reasonable instructions by school staff and professionals visiting the school. 
· Engage in the opportunities provided for educational and personal development. 

Parents’ responsibilities are to: 
· Work with the school to support their child’s emotional regulation, positive behaviour.
· Attend student progress days and any other meetings as requested by school staff. 
· Support the school’s Relationships, Emotional Regulation and Behaviour Policy.
· Send their child to school each day punctually and to inform school if their child is unable to attend.




4. Promoting Emotional Regulation and Behaviour for Learning.

Ensuring that staff / student relationships are good. 


· Staff should use principles of PACE to build and maintain relationships with students.
· Playful.
· Accepting
· Curious
· Empathetic

· Staff should recognise achievement and use praise regularly. This will also positively impact self-esteem. These include:

· verbal, non-verbal and written praise from staff
· displays of good work or achievements around the school or on the website
· communication with parents/carers
· certificates 
· reward trips with staff and peers 

· Ensure issues are resolved effectively and in a timely manner so that students are given a “clean” slate following any incident. 

Ensuring that the curriculum is appropriate for each individual student.
 
· There should be an appropriately structured, broad and balanced curriculum with a variety of teaching styles used.

· Adaptive teaching should be based on pupil’s previous knowledge, cognitive ability and emotional needs.



Ensuring clear and consistent rules and boundaries are in place.

· Staff should have a small number of key, non-negotiable expectations that all students are aware of.  


· Take the time to understand a young person’s history, strengths and needs as well as recognize the emotional state at any given time. 
· Adapt expectations and demands placed on students based on this context. 

· Be flexible and differentiate your approach and strategies accordingly.



Ensuring behaviour is viewed as a communication of underlying need.

· Staff should aim to meet the underlying needs of students, modelling and teaching them how to do this for themselves with increasing independence.



Ensure students have opportunities to manage their emotions built into the day.

· Offer a range of regulation opportunities within the classroom and throughout the school day. 
· These should include sensory experiences and spaces as well as relationship building opportunities. 
 
· Objects that provide sensory feedback e.g. stress balls. 
· Opportunities to move around the classroom, 
· Repetitive or relaxing music. 
· Use of the sensory room and outside space.

These approaches are designed to be preventative wherever possible and there is an expectation that staff will have put these strategies in place before moving to the next stage of response outlined in the next section of this policy.



5. Responding to Emotional Dysregulation and Challenging Behaviour.

Step 1: key aim is to support regulation in the classroom and prompt return to classroom if some time out of the classroom has been provided to support regulation  

· Staff present upon observing behaviours should:

· Respond using an emotion coaching approach: 

· Recognise the student’s feelings and empathise with them.
· Validate the feelings and label them.
· Set limits on behaviour if needed.
· Problem solve with the child. This may include an opportunity to engage in a regulating activity 
· When necessary, a reminder (reminder one) around consequences of continued behaviour that is challenging

· Communicate that it is the intention of adult to continue to work with them e.g. I want you to stay with me in the classroom, I want to see what you can do in this lesson etc so stay with me/see you shortly etc.
· Share encouraging messages to students e.g. it’s my job to help you, I will never ask you to do something I don’t think you can do. 
· Gently give reminders of things they are working towards e.g. points, trips.
· Offers to engage with sensory/fidget items to regulate, depending on adults’ knowledge of the child and what would be helpful. Information re appropriateness shared in co-produced pupil passports.
· When necessary, invite to have some space away e.g. briefly outside the classroom, library, study, sensory room to reset. Time limit based on activity directed toward, then back into class for reconnection. 
· Ensure a trusted adult can be nearby. Doesn’t have to be verbal interaction, sometimes a couple of metres away to keep them safe, can be very important, time and space (non-verbal reminder e.g. hand on shoulder, reduce language, gentle gestures of care and connection). 
· If a child is needing help with their work and dysregulation/behaviour that challenges is a form of avoidance, ensure support with work is provided. Adults will be aware which pupils are attempting to get to the study as a form of avoidance and consider their approach with this in mind. 
· Think about their context e.g. if Year 11 part of them might be afraid to leave school and take the next step and start to cut off relationships. Give key messages around still being with us and that we are still here to help. 
· Important to be to flexible re approaches, some approaches work in one moment and then not the next.

Step 2: when step 1 approaches have already been applied. Dysregulation remains heightened and time outside of the classroom is likely necessary, consider:
· Staff consider their relationship with the young person and their own capacity to support at the time. Are other staff available or better placed to support?

· Other staff in the classroom.
· On call staff.
· Office staff. 
· SLT

· Draw upon person on call to support regulating activities outside of the classroom.
· The person on call and person in the study are two different people. 
· Consider who in SLT may be available considering some are classroom based.
· Calling the office and an adult taking a student to the office to regulate can be helpful.
· On call system can help when adult takes a child to work 1:1 for the remainder of the lesson. They might work in the library, nurture space, in the corridor etc. 
· Helpful to work as a team at these times and support each other.

The member of staff dealing with the situation should follow these steps (likely to be outside of the classroom): 


REGULATE, RELATE, REASON 
Co-produced examples of regulating, relate and reason approaches:  

REGULATE: 

· Stand silently with them, just knowing you are there and allowing them some space can be enough; 
· Reduce language 
· Encourage them to breathe deeply and/or use specific breathing techniques; 
· Take them for a walk; 
· Repetitive movements and deep pressure are two sensory strategies that will always help people to calm. 
· Change of environment (to a regulating one) to reduce sensory overload of classroom (sensory room, the outside space, the sports hall, the library nurture space, gym, hall)
· Humour, conversation 
· Giving options for regulation (something you can say/do), or a regulating sensory activity (lego, sand, mud)



RELATE: 

· Listen to the young person’s point of view and acknowledge their perspective (even if it differs from that of the adult).
· Name their emotions for them.
· Show empathy – empathic language, giving reassurance “it’s okay”, “I understand”, “I know”
· Sharing experiences/interests of self to help relate
· Noticing and showing awareness of needs and relating that back
· Eye level, positive nonverbal communication, non-aggressive/confrontational stance (know each individual student’s preference re eye contact)
· Depending on what know of child – may want physical touch e.g. hug, spudding, high five 
· Showing interest in what they are doing/like
· Sharing humour in interaction 


REASON: 

· Whilst acknowledging the young person’s perspective, discuss how their behaviour may have impacted other people in class and why it can’t continue.
· Help them to think about what could happen now to help them get back into the lesson. 
· Staff should avoid a lengthy discussion about the ins and outs of went wrong in the classroom. That can be done later in a restorative discussion with the teacher as it may lead to the young person becoming even more frustrated and dysregulated again.
· Once the student is able to emotionally regulate sufficiently, they will return to their learning and the restorative process will occur at a later point. 


6. Restorative Conversations
Restorative conversations can be considered in a graduated way; some a brief conversation involving for example, adult and student, others more formal and facilitated by a senior leader. The length and formality of the conversation will be assessed by the adults, depending on the severity of the situation. 

Any involved parties need to have had enough time to regulate. Although the conversation should ideally happen on the same day e.g. at break time, lunch time, form time etc. Adults must be willing to listen and take on board the young person’s perspective as well as sharing their own. 
Brief restorative conversation: opportunity to resolve and restore at break, lunch or enrichment. A check in on how things are, sharing concern, resolve through talking through or reassuring that the issue is considered resolved from the perspective of the adult. Checking in on thoughts and feelings of pupil. 
If something happened and the pupil doesn’t want a conversation directly with member of staff involved, then choose a member of staff who has good relationship with the pupil to have that conversation. Adults can liaise about the key concerns and trust each other to relay and resolve the situation appropriately, feeding back where possible so that is resolved for the adult as well. 

All attempts at repair should be acknowledged and considered as part of a restorative process e.g. non-verbal (coming to sit beside/be in proximity to adult, making extra effort in next lesson, being extra nice), attempting to engage in an unrelated topic of conversation, offering to take place at the end of lunch etc. These attempts should be considered as restoration attempts as good as verbal or written apologies, particularly for pupils who have communication needs. All attempts at repair to be acknowledged by adults and responded to positively, in the interests of restoring the relationship and teaching pupils how to work through difficulties and continue to care for each other. Recording of the conversation so that others are aware e.g. restorative conversation box. 

More serious incidents e.g. extreme and persistent challenging behaviour. Appropriate member of the team will facilitate a restorative conversation between young people or young person and adult etc. Follow restorative approach:

· Tell me what happened?
· What were you thinking about at the time?
· Who else has been affected?
· What have your thoughts been since?
· What do you think needs to happen next: 
· What could you do differently?
· What could I do differently to help you? 

If incidents occur regularly, it is important to reflect with other key adults that work with the young person to understand what might be happening and determine: 

· What skills does the young person need to learn and how can these be taught.
· What adaptations does the adult need to make to accommodate needs. 

Natural Consequences
· Research shows artificial sanctions are not the most effective way to adapt behaviour. These assume students are emotionally regulated and therefore able to adequately think through and control their behaviour. They have the potential to damage relationships and self-esteem. 

· Even in incidences where they do result in behaviour change, they teach compliance to external forces rather than the necessary strategies to cope with challenge in later life. 

· Academic outcomes and mental health into adulthood are shown to be better in circumstances where students are instead taught how to regulate. 

· Nonetheless, within this process natural consequences will occur anyway supporting behaviour change e.g. realising you have upset somebody you care about, missing break time following an incident that requires restoration. 


7. Persistent or Extreme Emotional Dysregulation & Behaviours

The school will take into account a number of factors when deciding on a course of action.  The action will depend on:-

· the extent to which the behaviour might affect the orderly running of the school
· the level of threat to another student or member of staff
· the context of the incident(s)


Unacceptable behaviours may include:

· damaging property
· fighting	
· high levels of aggression
· racist or homophobic comments
· stealing
· bullying	
· using media (such as mobile phones, internet sites and social networking platforms) in an unacceptable way
· bringing drugs or any drug paraphernalia onto the school site
· bringing any offensive weapon onto the school site	 	


Possible courses of action include:

· Parents Meeting
· Involving external professionals
· Removing students from their daily timetable for more intensive intervention
· Withdrawn form offsite activities or trips.
· Exclusion.


On the rare occasions a student’s behaviour is deemed to be so serious or present such a risk to the safety of others as to merit police involvement, we will liaise with the local police.


8. Off Site Behaviours

The February 2014 DfE ‘Behaviour and Discipline in Schools’ documents states Head Teachers have a statutory power to intervene in these circumstances ‘to such an extent as is reasonable’. 

This includes behaviour:

· on work experience or college placements,
· on educational visits and other school or sporting events
· on the way to and from school 
· when wearing school uniform in a public place
· that is abusive towards members of the public to and from school
· that could be classed as harassment towards a member of staff or student off the school premises.
· anti-social behaviour on social networking platforms. 


Suggestions that someone would lead, notice gaps, review, champion team so people to go to if struggling with this. Build into appraisal processes. 



9. Exclusions 

The school tries to avoid the use of exclusion wherever possible.  Parents/Carers will be notified of any Internal or External (Fixed Term) Exclusion by telephone. A letter will follow which will outline the reason behind the decision to exclude. Fixed term Exclusion letters will set out the terms and conditions of the exclusion.

The school will work to the principles outlined in the DfES guidance on exclusion from schools and student referral units and with staff from the clinic.  As outlined in the exclusion policy:-

 “A decision to exclude a student will be taken only:

· In response to a serious breach or persistent breaches of the school’s behaviour policy; and
· Where allowing the student to remain in school would seriously harm the education or welfare of the student or others in the school.

The decision to exclude a student is a matter of judgement for the Head Teacher, who will take into account the likely impact of the incident(s) on the life of the school, the student’s individual needs and the context of the situation(s). This may include behaviour on or off school premises which is in breach of the standards of behaviour expected by the school. 



There are two types of external exclusion: 

· Permanent Exclusion – the student is not allowed to return to the school. 

· Fixed Term Exclusion – the student is required to not attend school for a stated number of days. 


Permanent exclusions

Permanent exclusions will normally be used only as a last resort when a range of other strategies has been exhausted. In exceptional circumstances the Head Teacher might consider it appropriate to permanently exclude a student for a first one-off offence. Such circumstances might include:

· where there has been serious actual or threatened violence against another student or member of staff
· sexual misconduct
· supplying an illegal drug
· carrying an offensive weapon



Fixed term exclusions

The Head Teacher may exclude a student for one or more fixed periods not exceeding 45 days in any one school year. The school will sometimes exclude a student for a fixed number of days (to be determined by the Head Teacher on the basis of the seriousness of the incident, the previous behaviour of the student and other relevant circumstances). At the end of the exclusion, the student will be re-admitted to the school following a formal meeting between the student, parents and the Head Teacher. 

In some circumstances, the school may exclude a student while an investigation takes place if the student’s presence at school would be detrimental to the investigation, or if the incident being investigated is very serious; under these circumstances, the length of the exclusion will not necessarily be known at first. Similarly, if additional information becomes available after the length of the exclusion has been decided, the Head Teacher may shorten or extend the exclusion.”

In all cases parents and other key personnel will be informed preferably by telephone and/or email but if this is not possible by letter on the day the student is excluded. The letter explains why the student has been excluded and details of the incident are based on the statements provided by the teachers and other witnesses and the process by which the parent(s) can appeal against the exclusion should they wish to. This letter is placed in the student’s file. On their return to school the student should come in with their parents / carers to meet with the tutor to discuss the incident and plan for future positive outcomes.

10. Items Prohibited from School Premises.
· knives and weapons;
· alcohol;
· illegal drugs;
· stolen items;
· mobile phone / hand held computer games
· camera
· tobacco and cigarette papers;
· fireworks
· pornographic images
· large jewellery
· aerosols
· bladed items
· lighters
· vapes 
· metal combs
· laser pens
· fizzy & energy drinks
· sweets & chocolate
· any article that the member of staff reasonably suspects has been, or is likely to be used: to commit an offence, or to cause personal injury to, or damage to property of; any person (including the pupil).

· This list is not exhaustive and staff will use their discretion on any other items not listed above.


11. Other relevant policies and Documents

· Anti-bullying Policy
· Safeguarding Policy
· Positive Handling Policy
· Health and Safety Policy
· Searching, Screening & Confiscation Policy
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